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What is dynamic assessment?

The overall process of student assessment, evaluation and reporting
in Nunavut schools is called /litaunnikulirinig. It is an approach to
assessment that promotes and enhances learning for everyone -
students, parents, educators, and communities. Setting learning
goals for each student and determining whether they have been met
is one of the major responsibilities of every classroom teacher. The
llitaunnikuliriniq approach promotes the combination of a variety
of classroom assessment strategies to improve programming and
instruction, and identify appropriate placement for students within
the learning continuum. It emphasizes that student achievement
should be measured:

+ overtime

- foranintended purpose

- in ways that are fair and appropriate

- in ways that take into account the /nuit Qauijimajatugangit
perspectives of the people of Nunavut

Make sure you understand...
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I What does dynamic assessment mean to me as a teacher? .

It means you won't be assessing with just quizzes and tests. Your toolkit of assessment techniques will
have to be expanded to include other strategies: projects, portfolios, rubrics, self-assessment, etc.
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o llitaunnikuliriniq

Teachers should also take into
account the context in which
schooling takes place in Nunavut.
Ours is a bilingual education
system so assessment practices
and tools should consider the
first and second language
context and abilities of students.
Itis also a system that promotes
inclusive schooling as a culturally-
appropriate educational
philosophy.

1. Assessment for learning (formative)

Most assessment is formative. Educators assess students continuously: observing;
setting goals for learning; asking students to self-assess and peer-assess; listening;
keeping anecdotal records; giving assignments; collecting student work in portfolios,
journals and learning logs; observing demonstrations of learning; providing descriptive
feedback; questioning; and conferencing.

How will it help you as a teacher? You will gain an accurate picture of your students
as individuals. This will help you improve your teaching - you'll be able to plan to suit
their current knowledge, skills and learning styles.

2. Assessment of learning (summative)

Teachers often do assessment at the end of units or modules or at the end of courses.
Summative assessment most often looks like a test, oral reports, a skill demonstration,
benchmark test, a cumulative project, or portfolio mark. This kind of assessment of
learning is what is usually communicated to other teachers, parents, and stakeholders
outside of the school. This assessment is often based on curricular standards and
performance benchmarks.

How will it help you as a teacher? There are times when educators choose %
summative assessment in order to determine how well students have learned |
content or how close they are to achieving specific learning outcomes.

lllustration by Dan Page
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3. Assessment about learning (diagnostic)

Assessment about learning is often referred to as “diagnostic” These assessments are
often standardized types of assessment. It is used to determine student strengths

and challenges, and attempts to answer the question ‘why. These assessments are
often standardized types of assessment. The Department of Education is developing

a handbook on inclusive education procedures and tools for the classroom. It includes
strategies for teachers to use to start identifying learning challenges of students.

Ask your student support teacher for more assistance.

How will it help you as a teacher? Diagnostic assessment is used to determine student
strengths and challenges and attempts to answer the question ‘why! It is important
that teachers research the purpose and design of all standardized tests. They are not
developed for Inuit students and may be culturally and linguistically biased. These tests
are often specialized and require training to administer and interpret. Student support
staff will sometimes use formal diagnostic assessments with a student who requires an
individual education plan.

- When designing instruction for English language learners, opportunity to learn

' should be the guiding principle. It is neither equitable nor ethical to assess students’
performance on the basis of knowledge or skills that they have had no opportunity
to learn.

Elizabeth Coelho, 2004, p. 260
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Think about your own experience with assessment. How has your own work been assessed?
How have you assessed the work of students?
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The Nunavut Comprehensive Assessment System is a territory-

wide student assessment program being developed in response

to new student assessment-related provisions found in Nunavut’s
Education Act and Inuit Language Protection Act. These new provisions
require the Department of Education to take a more active role in
student assessment, especially in Language Arts (Inuktitut, English,

- ensure that Nunavut students and French) and Mathematics assessment. The diagram below will

are regularly assessed on their give you an idea as to what all the pieces will be.
achievement of Language Arts

speaking and writing curriculum
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Conceptual Framework for Nunavut’s
Comprehensive Student Assessment System
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Inuit Language
Protection Act

Section 8(2)

“"The Government

of Nunavut shall,

in a manner that is
consistent with Inuit
Qaujimajatugangit,
develop and use
measures of assessment,
and maintain records
concerning individual
attainment and education
program outcomes...

What are your own beliefs about assessment?
How can we promote the development and assessment of 21st century skills2=* Mg,

The vision: becoming “able human beings”

The primary aim of Nunavut’s Comprehensive Student Assessment
System is to support the vision of a Nunavut education system that
enables students to become “able human beings” while respecting,
protecting, and preserving Inuit societal beliefs, languages, and
values (Inuit Qaujimajatugangit).

The vision of an “able human being” includes the belief that a person
should have the knowledge and skills they need to succeed in whatever
path they choose. Today, an “able human being” means one who is
proficient in 21st century skills. These skills include: problem solving and
effective communication; the ability to work both independently and
collaboratively; the ability to be critical, creative and flexible thinkers;
and to be technologically literate.

What can you expect?

Over time, the following supports and training will be developed and
available for your use:

- ready-made assessment tools such as checklists, numeric rating scales,
rubrics

- student exemplars to support the use of the above-mentioned
assessment tools and help establish consistent, Nunavut-wide
performance standards/expectations for all Nunavut students

« teacher”how-to" guides for each of the four assessment initiatives
along with accompanying in-service programs

- training on the alignment of assessment to curriculum and instruction
(i.e., ensuring that students are assessed on the curriculum taught and
the instruction provided)

« the use of assessment of learning/metacognitive learning strategies
(e.g., student peer-assessment and student self-assessment)

- the development, interpretation, and use of performance-based
assessment tools and strategies to assess higher-order thinking/
21st century skills

- methods and strategies for the effective communication of performance-
based, student achievement information (e.g., student-teacher, student-
parent-teacher, and student-peer conferencing; criterion-referenced
reporting, portfolios)

- Nunavut-wide student report cards focused on diagnostic and descriptive
feedback

Please see the Appendix to learn more about the assessment initiatives to come.
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The Learning Continuum Model

Students will “receive differentiated instruction according to their
individual learning strengths, needs and developmental levels...
Because the learning continuum model is responsive to, and
therefore respectful of, the developmental levels and needs of
individual students, it is consistent with /Q-based beliefs about
student learning, development and progress.” (Comprehensive
Student Assessment System draft, 2011, p. 12). Nunavut schools
use grades to organize students but it is important to keep in

mind that students learn at their own pace.

Benchmarks

or milestones \\

Stage 1
Grade K 1 2 3 4 5

Nunavut K-6 Teacher Planning Guide
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Stages of learning

In any learning situation, learners will be working at several
different stages depending on the topic or project and their
personal strengths and interests. However, these five transition
points are like snapshots of the profile of the learner’s path
along the Learning Continuum.

1. Qaujilisaaqtuq - becoming aware
Emergent Learner
This stage characterizes students entering our school system in the first two years. They
listen and observe, trying to make sense of what is going on. They become immersed in
a new learning environment, coming to understand their interconnectedness. It is important
to build on the fun aspect of learning and respect the learner’s efforts and growth,
establish strength in classroom relationships, and encourage their critical observation
and listening skills.

2. Tukisiligtuq - beginning to understand
Transitional Learner
This stage characterizes Nunavut students in lower elementary years. The student commits
to the learning process and begins to become more actively engaged. Students begin
to use new information and skills. Students may feel a lack of control over the learning
situation. It is critical to reinforce and support students in order to increase their
commitment to move beyond this stage. The stage is characterized
by a great deal of practise and reinforcement. Learners emerge with
a sense of empowerment and capacity.

3. Tukisinagsiligtug - beginning to make sense to others
Communicative Learner
This stage characterizes students in upper elementary grades. Students
develop some confidence with learning situations. They feel more
confident and risk-taking is a key part of this stage. Students practise,
manipulate and develop awareness of connections of their learning and e
other knowledge. Growing confidence, resourcefulness and reflection create (qf,/""”
a“can-do” stage of learning.

4. Pinasugunnagsijuq - is now able to experiment
Confident Learner
This stage characterizes the late middle and junior secondary years, and is an exciting
one for the learner. There is a high level of commitment and active learning. Students
develop new coping strategies and make connections between contexts, gaining deeper
understandings. They are very actively engaged and highly independent, relying on
dialogue and collaborative relationships.

5. Pijunnagsijuq - is now capable
Proficient Learner
This is the stage of mastery all Nunavut students should achieve in senior secondary years.
Learners interpret information and are very engaged and aware of language diversity and
cultural issues. They apply materials, information and skills to improve their environment
and relationships. Students at this stage begin to think abstractly and critically.

. Foundations of Instruction



- - S s e
e e e I i e =

Foundation
for Inclusive
Education
in Nunavut
Schools

The book contains:
« Inuglugijaittug: Inclusion in Nunavut Schools
» Inclusion and the Inuit Qaujimajatugangit Education
Framework for Nunavut Curriculum
» llippallianginnarniq: Continuing Learning
« Pivallianginnarniq: Continuous Progress
« Implications for Nunavut schools
+ Purpose of inclusive education
» Inuglugijaittuq principles
« The Tumit Model of Student Support
Building the environment for inclusive education

Make sure you understand...

BESPT -

Inuglugijaittuq principles 27-34

The Tumit Model of Studentisupport e
The inclusive classroom M““mmw! R
Theinclusive program | 23
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What is inclusive education?

’ . Inclusive education is an educational practice which:

« ensures access for all children to educational programs
offered in regular classroom settings with their peers

- builds on students’ strengths and responds to students’
needs

- promotes and facilitates the involvement of parents in
their children’s education

- provides appropriate programs and, where necessary,
accommodation or behaviour plans or individual
education programs and support services so all students,
whatever their needs, are enabled to participate

What does this mean to me as a teacher?

Inclusion builds on the Inuit belief that each individual is
valuable and that each individual belongs and contributes
to the group. All students at one time or another require
support in their schooling.

_ SPIMUSC CALY A
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Our children are
as different from
each other as
our fingers

This poster, with a
drawing by Rhoda
Karetak, was sent
to all schools in
2008.
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pages first and save the rest for
when you have a bit more time.
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This drawing, by Elder Donald Uluadluak,
appears on page 20 of the book and
is a metaphor for inclusion in Nunavut

schools.

The Tumit model
provides support

for student learning
in Nunavut schools.
This model is based
on the premise that
all students may
require some level of
support for learning
at some time in their
educational career.

It consists of five
levels of support.
Learn more about the
levels of support in
the Positive Classroom
Environment section.

Nunavut K-6 Teacher Planning Guide

Here is the explanation
for the drawing

Elders in Nunavut use the
image of a drum dance to
portray the young learner and
the supports required to learn
new skills. In a drum dance
(gaggi), the dancer (mumiqtuq)
represents the child requiring
support.

The people sitting in the row
next to the dancer are the
singers (tusariat). One of these
singers, wearing the piece of
fur on his or her head,
supports the young dancer if
the drum is too heavy. These
singers represent supports in
the school, community and

family that help the child learn.

They also represent people,
resources, equipment, and
itinerant specialists or Health
and Social Services personnel.
The supports change,
responding to the changing
needs of the child. Behind the
tusariat are the men
(qaggipqajut) who observe the
dancer. They represent other
children in the classroom,
other teachers, community
members, and older students
who all contribute to the
caring environment. Itis a
supportive community, there
to support and celebrate the
child for what he or she can do,
giving voice to his or her song.

The Tumit Model of Student Support

Students require many supports Targeted
to succeed in an Individual S— ]
Eduention Program Tumit4and 5
Students require accomodations Selected

tomeet successinthe

curriculum 5-15% Tumit2and 3
R ——————T—

Students’needs
successfully met |

All Students in the School

Specialized Individual Interventions
{IER, SIEP)

e

School Wide Whole School/Class
e (Best practices and Differentiated
Instruction)

Tumit 1

(Specific Curriculum, i.e. Math 16/Reading 10
or IAP/IBP}

J Intervention: Group and/or Individual

- Tertalnterventions 089 or €7 |

Secondary interventions for those who need more
than the regular classroom teacher provides

- Universal interventions for all students !




We believe in continuous progress in Nunavut. Continuous progress recognizes that
every person learns at a different rate and every person has a different learning style.

. Continuous learning is... Continuous learning is not... .

not based on grade level - grade level or age dependent

anl_lge_long contlnuum R social promotion or retentlon
leamer-centred | repeatingsametask
based on intrinsic m motivation “j -pa;;_erfall s e
based on authentic asisessment 4 . based on standardized tests _ __________ |
recognition that all children can learn | thinking the child will never leam

challenging, inclusive and i mdmduahzed exclusive-a cookle cutter approach l

1Q relevant and culturaliy based | currlculum dependent

corl_laboratlon W|tlj_1 parents, Elders

supported by professional development ;

Identification of needs

43, (1) Teachers shall identify those students who are entitled to
BT POLCADON A 2008 adjustments or supports under subsection 41(1).

A by Cae o

Dot v (2) If ateacher is of the opinion that a student is entitled to adjustments
or support under subsection 41(1), the teacher shall provide

(a) the adjustments, unless they are significant; and
-——-= . (b) the support, if the teacher can reasonably provide it.

(3) Without restricting the duty of a teacher under subsection (2),
a teacher shall request that the school team hold a review under
subsection (5) if he or she is of the opinion that a student is entitled
under subsection 41(1)
(a) to adjustments and those adjustments are significant; or
(b) to support and the support is beyond what the teacher
can reasonably provide.

I Reflect ) | B

The student support teacher can support you in the planning and delivery of instruction for students who

need accommodation. e "#Jb
o - m&'%‘. ks "‘.‘
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E Other Atausiunngittumut
. Ugausirmut: Foundation

FO_U ndatlor_L_ for Languages of Instruction
: dOﬁGumehts = in Nunavut Schools

ERL oV e 3 This document outlines the philosophy and principles of language
S S e 1 instruction that form the foundation for teaching and learning in

: ' Nunavut schools, as well as the supports required to ensure Inuit
language remains vital in communities, and students graduate
bilingually in an Inuit language, and English or French. The Preface
states: "Developing and implementing an /Q approach to language of
instruction means changing the dynamics of teaching and learning in
Nunavut schools and the organizational structure of how schooling
takes place”

What this means for you as a K-6 teacher is that you will:

- provide rich language and literacy programs at all stages of learning

- teach language across all strands of the curriculum in integrated
themes

» regularly assess student language development growth in
two languages

« develop strong partnerships with parents and community members
as students’ first language teachers, and

- offer strong cultural programs with Elders and language experts
that promote use of Inuit language in its natural context

Program organization for Nunavut schools

Each of the five Foundation documents describes the philosophy

and components of a specific aspect of the framework for schooling

in Nunavut based on Inuit Qaujimajatugangit and best practices of
western education. This document integrates and summarizes /nuit
Qaujimajatugangit philosophy, principles and information from the other
Foundation documents into coherent and clear directions for school
and classroom organization. It defines the vision and paints a picture of
schooling in Nunavut at different age levels. It outlines how each major
partner contributes to achieving those visions. It explains how all of the
components of schooling work together to help create the “able human
being” who graduates from Nunavut schools with:

« dignity - awareness of own strengths and confidence to use them

- options - strong skills and ideas for how to further develop interests

- direction - understanding of how he/she can use strengths to serve
family and community in their lives

Nunavut K-6 Teacher Planning Guide



Inuit are seeking to reclaim
their cultural capital in order
to ensure that children in
Nunavut can look forward
to success in their future.
The introduction of an
educational system to
support success must be
representative of the Inuit
world view, and requires
that educators in the system
have an understanding of
both that world view and the
impact of the Inuit world view
on the way Inuit children
learn best.

Inunnguiniq (draft)

Inunnguiniq:
Critical Pedagogy
for Nunavut
Educators

A combination of current best western knowledge and practice
and the /Q approach is changing learning and teaching in Nunavut
schools. This Foundation document will help you to gain a deep
understanding of this change.

Inunnguiniq is the process used by Inuit to socialize, educate and
prepare a child for life. Changes implied in this approach strive to
make the teaching/learning relationship more like the learning
environment children find in their homes and community, and is
grounded in the principle that learning is based on the strength
and affirmation of relationships.

It is the responsibility of every educator in Nunavut to become
familiar with the Inunnguiniq critical pedagogy philosophy and
to incorporate the purpose and these approaches to critical
pedagogy into practice in every classroom and teaching and
learning situation in Nunavut schools.

Underlying the Inunnguiniq critical pedagogy approach is the
understanding that our common goal is to create “an able human
being, who can act with wisdom” of every student so that she/he
is able to fully contribute to working for the common good.

This c}oC‘MW‘e”’t iS i
e draft stage at
£he Eime o writing

oF this Guicle.
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How the Foundation documents,
principles, values, and strands
look in the school

Learning in different
environments is just as
important as the learning
that takes place in the
classroom. Students will
learn on the land and in
the community, and also
from family members,
Elders, and others in the
community. There is easy
access to traditional tools,
shelters and equipment.

Every student has

access to an appropriate
education program in an
inclusive age-appropriate
environment.

3
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The school staff reflects the
ethnicity of the community.

Resource people from

the community, such as
hunters or craftsmen, come
to the school to share their
knowledge and skills.

In an /Q school:

« student attendance rates
are high

- graduation rates are high

- graduates are well prepared
for direct entry into the
work force or apprenticeship
programs, and post-
secondary education paths

Description of an IQ school,
contributed by Jacqui Bishop
and Tracey MacMillan
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